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Abstract
The purpose of this study was to investigate whether or not the directors of
support centers are prepared to meet the needs of students with learning disabilities in
college. The subjects in this study were selected from all two and four year public schools
from three states. They responded to a questionnaire about their training and the
pertinence of their training to their work. The data were analyzed using a Pearson-r to
examine the relationship between the variables. All questions were found to be
statistically significant. Seventy-five percent of the variables were found to be significant
at the . 001 level
Training in legal issues, assessment measures, and the definitions and history of
learning disabilities were all regarded as relevant to job placement. The research
concluded that training in these issues should be continued by colleges. A limitation to
this study was that there are many skills relevant to directors of support centers that were
not included in the survey.
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Are the Personnel of Support Centers Trained to Meet the Needs
of Students With Learning Disabilities in College?
A specific learning disability is defined as, "A disorder in one or more of the basic
psychological or neurological processes involved in understanding or in using spoken or
written language which may manifest itself in an imperfect ability to listen, think, speak,
write, spell, or to do mathematical calculations (Osfield, 1993). According to the
Clearinghouse on Postsecondary Education for Individuals with Handicaps, "A learning
disability is a documented perceptual handicap which affects the ability to process
information in people of average or above average intelligence" (Davie, 1987, p. 9).
According to the Office of Student Affairs at Georgetown University, the abbreviation
LD would better stand for learning different than learning disability. Some forms of
learning disabilities are seen in reading, writing, math, spelling, and language, although the
term learning disability is most often used rather than the specific disability (Georgetown
University, Office of Student Affairs, 1990).
Public Law 94-142 allows all students a free and appropriate public education.
Although this law appears to cover all students, PL 94-142 does not apply at the college
level. PL 94-142 is restricted to students between the ages of three and twenty-one and
only applies to the preschool level through high school. Students with learning disabilities
attending college must rely on the Rehabilitation Act of 1973 which states, "no otherwise
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qualified handicapped individual. .. shall, solely by reason of his handicap be excluded from
the participation in, be denied the benefits of, or be subjected to discrimination under any
program or activity receiving federal financial assistance" (Georgetown University, Office
of Student Affairs, 1990). Leaming at the college level is defined as one of life's major
activities. This section of the Rehabilitation Act, Section 504, requires that a student
cannot be excluded from any activity which receives federal aid, although it also allows for
certain requirements to be waived or modified in some way (Hayes, 1993).
Why are More Students with Leaming Disabilities in Colleges Today?
For most of history, schools were allowed to exclude totally children with
disabilities (Baggett, 1994). Until recently, very few college programs have been available
to students with learning disabilities and in turn most of these students turned to
vocational occupations (Hildreth, 1994). Heath Resources reported in 1991 that,
"l O. 54% of the nations 12. 5 million students enrolled in a postsecondary institution
reported having at least one disability" (p. 4). According to Hildreth (1994) there are four
reasons why more students with learning disabilities are enrolling in college. One reason
for the increase is an improvement in the identification process of learning disabilities at a
young age which gives students a chance to learn to compensate for their weaknesses.
Another reason for the increase is that schools are now in the mind set of preparing
students with learning disabilities for college. The remaining reasons for the increase are
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that students who were affected by PL 94-142 are now at the college level and colleges
have become more aware of students with learning disabilities and are now providing
support to help them to succeed in college.
According to Hildreth (1994), more comprehensive planning and preparation at
the secondary level can contribute to success in college. High school guidance counselors
and special education teachers need to begin training students in self-advocacy skills at the
beginning of high school, because without self-advocacy skills students are unable to
assess their own needs (Hildreth, 1994). Parents must also take responsibility to help
prepare their children for college. If a parent pampers and always advocates for the
student, their child will not be able to take the responsibility when they leave home.
Parents need to help their children in a realistic way in order for their child to get a more
accurate view of college and the real world (Hildreth, 1994). It is necessary for high
school students to make college visits and make sure to meet with the director of support
services for that college to understand the specific services which are provided by the
school (Ellis, 1993). A student with learning disabilities should have a list of the services
they feel they need and then they must choose their college according to what services it
provides (Ellis, 1993).
According to Ellis (1993), a learning disability should be revealed and described in
a college application. Ellis also suggested to describe what strategies the student uses to
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compensate for his/her disability. Ellis stated that, "LD students should use this 'label'
positively to receive appropriate services, develop compensatory skills, and pursue their
dreams, wishes, and goals" (p. 83). Ellis also added that many colleges request an
interview with an applicant with learning disabilities which can be an essential part of the
college's decision making process. Colleges do look for evidence of mainstreaming (Ellis,
1993). Osfield ( 1993), on the other hand, recommended that students with disabilities
apply under the same conditions as all other students so the disability should only be
revealed if the student wishes to request special admission consideration. Osfield also
made it clear that it is illegal for any university to inquire about a student's disability prior
to admission.
The Needs Of Students With Leaming Disabilities in College
The student himsel£'herself must possess certain skills in order to be successful in
college. According to Hildreth ( 1994), there are four basic skill areas that are necessary
for college success. One skill area necessary for success is academic skills. This includes
reading, writing, mathematical calculations and information processing. Another skill area
is social skills which includes the ability to interact with others. In this statement others
include peers, administration, and professors. Emotional and self-esteem skills are
necessary for success and enable students to understand themselves and set appropriate
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goals for themselves. Self help and survival skills are also important for college success.
This skill area helps to ensure success in academic settings.
Hayes (1993) suggested thirteen adaptations that learning disabled college students
can take advantage of to make their journey through college a success. Hayes first
recommended that students with learning disabilities should take a light load if it is
necessary for their success. He pointed out that when someone looks for a job, no one
asks how long it took them to get through schools. Instead they are simply looking for
proof that they finished and sometimes the grade point average. Hayes stated that it is
more important to take a little longer and successfully complete the program.
In addition, Hayes recommended taking remedial classes for improving study and
organizational skills. He stated that this will help to prepare them for furthering
education in a more organized fashion. Hayes emphasized that students should take
advantage of the student services office and to use note takers and scribes if it is deemed
necessary. Note takers who are trained in note taking skills attend class and they are
usually paid by the college (Hayes, 1993). A scribe works for the students with learning
disabilities and writes out tests and papers that are dictated (Hayes, 1993). Hayes did
make a strong point for the student with learning disabilities to find out the college's
policies on a scribe in order for them to avoid facing future honor code violations.
Hayes made several excellent recommendations for students with learning
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disabilities who require adaptations at the college level. For example, students with
dyslexia may use a reader who is paid or a volunteer to read the text and supplemental
class materials. Moreover, students may be encouraged to use taped textbooks or
lectures (Hayes, 1993). Taped textbooks are almost always available by request unless the
professor changed books. In this case it may take a longer time period to obtain the book
(Hayes, 1993). Taped lectures are rarely available by the college but an alternative is a
tape made by the student during class with permission by the professor (Hayes, 1994).
Additional suggestions offered by Hayes include taking advantage of professors who give
out a class outline at the beginning of each session to help students to follow along and
make sense of a class lecture. Hayes also suggested the use of alternative testing if
necessary. Alternative testing includes additional time for a test, the use of a reader, the
use of a scribe, or another test location (Hayes, 1993).
Hayes suggested use of the school's tutorial centers and tutors for more specific
help or study skills. He also encouraged students with learning disabilities to attend
student support groups if they are available. Other students with learning disabilities can
give advice as to which professors are easiest to work with as well as act as sounding
boards (Hayes, 1993). Students with learning disabilities should use tape recorders,
calculators, electronic spellers, word processors, and computers both in and out of class as
long as these devices are approved by the professor (Hayes, 1993). Students should take
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advantage of special advisory assistance by meeting with the department advisor to talk
about the sequence of courses (Hayes, 1993), as well as take advantage of the counseling
center.
While the many adaptations previously mentioned are important in the success
of students with learning disabilities in college, they are all initiated by the student. The
college, however, needs to play a part in the success of students with learning disabilities.
The college needs to instill in its faculty and staff a belief in the student's ability to succeed
in college (Barnett, 1993). The college needs to possess a diverse staff who can provide
comprehensive academic and counseling support. Part of this support includes a faculty
who revises programming as it is necessary. The college should provide weekly tutorial
and lab sessions, interactive classes, and resources in the form of media, books, and
publications. According to Barnett (1993) it is imperative that colleges assist students in
developing self-advocacy skills. Staff must be accessible and committed to aid the
students in reaching success. Many key factors must be met in order to assist the student
with learning disabilities to complete his/her college career successfully.
The success of students with learning disabilities in college is clearly a two-way
street. The students must self-advocate for the services they feel they need and are
entitled to under the Rehabilitation Act of 1973. In addition, the college must be willing
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to provide the services needed by these students which are mandated by law under the
same act.
Services Provided By Colleges
Although there were many recommended services listed above, what
services are truly provided by colleges? There are three options, or levels of support, for
the student with learning disabilities that are offered by two and four year colleges. A
student can enter under minimal support or what is called compliance services (Ellis, 1993;
Hayes, 1993). A student entering under this type of program is independent and already
possesses good social and study skills. A learning center is provided on campus that is
available for use by all students, but a specialized learning center for students with special
needs is not available.
The second level of support is called moderate support or comprehensive services
(Ellis, 1993; Hayes, 1993). A school that offers moderate support has a support center
for students with learning disabilities and has pre-existing services that help make the
necessary adjustments for students to be successful. These services are available although
they are voluntary on the student's part. The resource center usually has seminars for
faculty and staff and helps with faculty education.
The third level of support is intensive support or a highly structured learning
disability program (Ellis, 1993; Hayes, 1993). In a highly structured program, the
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program for students with learning disabilities is advertised. The school hires trained
faculty and adapts their programs and services to meet the needs of students with learning
disabilities (Hayes, 1993). A poll was conducted of several community colleges in Florida
to examine the types of services provided because, "generally the community colleges
have been the leaders in providing special services for students with learning disabilities"
(Hayes, 1993, p. 89). Osfield (1993) conducted a study in which he polled colleges on the
services they provided for students with learning disabilities. Some of the colleges
offered just a few of these services, while other colleges had a thorough list of services.
Most colleges report an absence of many of these services and that little is being done to
improve their services.
Problems Encountered Between Faculty and Students With Leaming Disabilities
Professionals maintain that in order for a student with learning disabilities to
succeed, faculty members must understand the learning style of the student. The professor
must understand the disability as well and the accommodations the student requires to
compensate for this disability (Baggett, 1994). The instructional mode of the teacher must
match the student's needs. The teacher must also understand the disability and the
accommodations required by the student (Baggett, 1994). According to Baggett,
however, students with disabilities still encounter prejudicial attitudes of faculty, as well as
personnel lacking knowledge about accommodating disabilities (Hildreth, 1994). Staff
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who support students with learning disabilities should avoid stereotypes (Hildreth, 1994),
although, Leyser's survey (1989) found that faculty member's had a more negative attitude
toward students with learning disabilities and students with emotional disabilities than they
had toward students with other types of disabilities. A self-report was done in a study by
Baggett (1994)

and

the faculty reported a lack of familiarity with disability laws. The

same study reported that less than one-half of the faculty were familiar with or used the
support center on campus to assist students with disabilities.
Programs are presented by professional organizations such as the Learning
Disabilities Association and the Association of Learning Disabled Adults who provide
transition information for both faculty and students (Hildreth, 1994). Another program,
known as The College Integration Project, increases a professor's knowledge on how to
work with a student with disabilities (Baggett, 1994). Even though these programs are
needed, advertised, and available, administrators fail to recognize the need for disability
awareness training (Baggett, 1994). When the faculty members in Baggett's study were
asked what services may be of help to them, they suggested discussions at faculty
meetings and reading materials in campus mail and the campus newspaper.
Preparations for College, Self Advocacy Skills, and Common Weaknesses
Students need to take as many regular education classes and college preparatory
classes as possible in high school in order to be successful in college (Ellis, 1993).
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Hildreth recommended making modifications only when absolutely necessary. Ellis
recommended for students to become independent and to get prepared to tackle the l evel
of college classes. In college, professors do not teach with the level of the students in
mind (Ellis, 1993).
One factor that a student may not realize prior to entering college is the lack of
structure in college. Students are expected to function in a relatively independent manner,
and there is much greater competition in college. Students with learning disabilities are
expected to increase their efforts, provide their own structure, and make their needs
known.
Students with learning disabilities in college have many weaknesses which hinder
their success in college. These weaknesses have been identified to try to help future
college students prepare to eliminate some of the setbacks. The students are not ready to
cope with the career decision-making tasks that will allow them to choose a career for
H

themselves (ildreth, 1994). The students have an overall poor self concept, social
immaturity, and inadequacy in social perceptions (Hildreth, 1994). Academic problems
encountered are problems with automaticity, comprehension, perceptual confusions, and a
short attention span. Other problems are processing problems, study skills problems,
difficulty with time management, and difficulty with the use of reference materials
(Hildreth, 1994).
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Students in college need many self advocacy skills to make their college experience
a success. They must be able to describe their disability and how it impacts on their
academics (Ellis, 1993). Students need to identify their strengths and weaknesses in both
skills and subject areas. They must understand what services they received in high school
and what services they will need in college (Ellis, 1993). Students need to make use of
resources such as studying, test taking, note taking, and organizational workshops. They
need to make use of resources such as spell check, calculators, and computers to help
accommodate their weaknesses (Ellis, 1993). In addition, students should either meet
with their professors or have a letter sent to them describing their weaknesses and the type
of special services they may need to complete the specific course (Hayes, 1993). Some
services requested my be preferential seating, extra time on tests, and individual help
(Hayes, 1993).
Personnel Training
The above clearly indicates that students with learning disabilities in college need
extra resources which should be provided by the college. How well are the student
services directors doing in meeting the needs of a learning disabled student? What
programs are available to train these professionals to help students learn to compensate for
their weaknesses? Currently there are only three programs available in the United States
that offer a PhD. for a student services director who can properly help students with
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learning disabilities. A major problem with these programs is that they expect current
professionals to leave their job for two years in order to go back to school. As there are
so few programs available, these people would also have to leave their families for two
years and hope to get a job when they complete the program.
The Pennsylvania State University offers a doctoral program which involves full
time schooling. The program includes course work, practica, and internships. The
internship includes 900-hours at the University as well as a full time twelve-week
internship off campus. Other requirements are several publishable papers and a
dissertation. The program is comprised of seventy-eight credit hours for graduation.
In addition several one-credit educational seminars are required. The Pennsylvania State
University outlines eight competencies/requirements of their program which include direct
experience, administration, collaboration, and grant writing. The program also includes
assessment, collaboration, and advising, as well as several other content areas. The
University of Pennsylvania's goal is to make employees, "competent and employable."
The Ohio State University offers a doctoral program in the rehabilitation services
area. The program at Ohio State includes seventy-two total credit hours. The program is
divided into four class cores which consist of a rehabilitation core, a counseling core, a
clinical/ experiential core, and a research core. The program also allows room for several
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electives outside of these cores. These electives are to be used for a student to bring in
more classes that relate directly to their specialty area (e.g. college student personnel
services).
The University of Connecticut offers a three-and-a-half-day training institute in the
summer for those interested in furthering their knowledge in rehabilitative services. This
course can be used for academic graduate level credit or continuing education units. The
institute focuses on meeting the special needs of students with learning disabilities in
college. The University of Connecticut also offers a full time doctoral program for
leadership personnel of learning disabilities college programs. The requirements consist of
a minimum of thirty-two credit hours in addition to a 500-hour internship. The main areas
of this program include assessment, learning disabilities, cognitive classes, social/
emotional classes, counseling, research, and administration.
Statement of Purpose
There are increasing numbers of students with learning disabilities in college each
year and these students have special needs. Students with learning disabilities must
possess academic skills, social skills, emotional and self-esteem skills, and self-help and
survival skills to be successful in college. Students must self-advocate at the college level
to receive the help they need. If a student does not seek help then he/she will most likely
be overlooked. When students do seek help, are the college personnel lacking knowledge
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ofthe needs ofthe population ofstudents with learning disabilities? Ifthe personnel are
overlooking these needs, are they adequately trained to meet the needs ofstudents with
learning disabilities in college? More specifically the study addressed the following:
1) Is there a relationship between college training in the definitions oflearning
disabilities and the applicability to job placement?
2) Is there a relationship between the instruction in familiarity with the prevalence
ofcollege students with learning disabilities and the relevancy to job placement?
3) Is there a relationship between the training in the various causes oflearning
disabilities and the applicability to job placement?
4) Is there a relationship between the instruction in the legal rights ofcolleges and
the applicability to job placement?
5) Is there a relationship between the training ofthe responsibilities colleges have
in relation to students with learning disabilities and the applicability to job placement?
6) Is there a relationship between the training ofethical issues and the relevancy to
job placement?
7) Is there a relationship between the training in using assessment instruments and
the relevancy to job placement?
8) Is there a relationship between the instruction in interpreting assessment tools
and using data for instructional planning and the applicability to job placement?
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9) Is there a relationship between training in the limitations of assessment results
and the applicability to job placement?
10) Is there a relationship between training in consultation techniques and the
relevancy to job placement?
11) Is there a relationship between education in the use of college resources and
the applicability to job placement?
12) Is there a relationship between training in working with college faculty and the
relevancy to job placement?
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Method
Design & Sample
A survey research method was used in this study. The sample for this study
consisted ofthe directors oflearning centers at both two and four year colleges. The
study was completed at all public institutions of higher education in the states of
Maryland, North Carolina, and Virginia, which includes one hundred forty-three
institutions. These three states were chosen because they are close in proximity and many
students from these states attend colleges within this grouping.
Instrument
A two-page self-developed questionnaire was used to collect data. The first
section ofthe survey asked the participant to give some general demographic
information about the institution at which they work (e.g., the size oftheir institution, the
size oftheir learning center staff, and ifthey are a two or four year college). The second
section ofthe survey asked the participant for basic information about himselflherself
which !ended itselfto the research. For example the participants' highest degree, the area
oftheir degree, and the length oftime they have served in their position were questions in
section two. The next section ofthe survey asked the participants in which areas they
were trained. The participants responded on a likert scale with responses ranging from
not prepared to over prepared. Not prepared was scored as one and over prepared was
scored as four. (See Appendix B). The following section ofthe survey repeated the
same questions but with regard to the relevancy ofthe question to their current position.
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The responses for this section were also in the form of a likert scale with responses
ranging from not important to very important. (See Appendix B). The last section of the
survey asked the participants to state briefly how they acquired their knowledge on the
pertinent subjects, how others should acquire this knowledge, and if they would be willing
to increase their knowledge of the subject areas covered.
Field Testing
In order to ensure clarity of the questions, the survey was field tested among a
group of ten individuals. The group consisted of various people with a special education
background ranging from students to professors. This group was chosen because of their
familiarity with the terminology used in the survey.
Procedures
A survey was sent to the director of the learning centers at the specified
institutions (See Appendix B). A self-addressed stamped envelope was included in the
survey and the survey was returned directly to the researcher. This method of returning
the survey helped to ensure confidentiality of data and anonymity for all respondents. The
surveys were coded in order to keep track of the surveys that were returned from each
state. These codes were for record keeping purposes only and no personal names or
names of institutions were used in the report. All participants were informed in the cover
letter that their participation was voluntary. A sample cover letter is provided in Appendix
A. Three weeks after the first mailing a reminder notice was sent to all participants who
had not yet returned their surveys. (See Appendix C)
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Data Analysis
The data were analyzed using both quantitative and descriptive statistics (e. g.
mean, median, percentages). The data from each of the likert scales was tested to examine
ifthere was any correlation between training and relevancy. The open ended questions in
the last section ofthe survey were analyzed based on themes.
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Results
Of the one hundred forty-three surveys sent out, one hundred nine (76%) of the
surveys were returned. Of the surveys returned, ninety-six (88%) of the surveys were
scorable. The other thirteen were not scorable as they were sent back blank. Of the
thirteen surveys not scorable, seven (54%) of them were returned with a note which
explained that the college did not have a learning center for students with learning
disabilities. Four additional surveys were returned approximately four to five weeks after
the final deadline. These four surveys were not included in the results as all statistical
analyses had been completed before they arrived.
Hypothesis 1
There is a relationship between the training in the definitions of learning disabilities
and the applicability to job placement. This hypothesis was tested using a Pearson-r and
the correlation coefficient was found to be .80 (r= .80 < .001) at the .001 significance level
(See Table 1).
Hypothesis 2
The hypothesis testing the relationship between the instruction in familiarity with
the prevalence of college students with learning disabilities and the applicability to job
placement was significant. This hypothesis was tested using a Pearson-r and the
correlation coefficient was found to be .27 (r= .27 < .01) at the .01 significance level (See
Table 2).
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Hypothesis 3
There is a relationship between the training in the various causes oflearning
disabilities and the applicability to job placement. The hypothesis was tested using a
Pearson-r and the correlation coefficient was found to be .40 (r= .40 < .001) at the .001
significance level (See Table 3).
Hypothesis 4
The hypothesis testing the relationship between the instruction in the legal rights
colleges have in relation to students with learning disabilities and the applicability to job
placement was significant. The hypothesis was tested using a Pearson-r and the
correlation coefficient was found to be .36 (r= .36 < .001) at the .001 significance level
(See Table 4).
Hypothesis 5
There is a relationship between the training of the responsibilities colleges have in
relation to students with learning disabilities and the applicability to job placement. The
hypothesis was tested using a Pearson-r and the correlation coefficient was found to be
.45 (r= .45 < .001) at the .001 significance level (See Table 5).
Hypothesis 6
The hypothesis testing the relationship between the training ofethical issues and
the relevancy to job placement was found to be significant. The hypothesis was tested
using a Pearson-r and the correlation coefficient was found to be .24 (r= .24 < .05) at the
.05 significance level (See Table 6).
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Hypothesis 7
There is a relationship between the instruction in interpreting assessment tools and
using data for instructional planning and the applicability to job placement. The
hypothesis was tested u sing a Pearson-r and the correlation coefficient was found to be
.54 (r= .54 < .001) at the .001 significance level (See Table 7).
Hypothesis 8
There is a relationship between training in consultation techniques and the
relevancy to job placement. The hypothesis was tested using a Pearson-r and the
correlation coefficient was found to be .46 (r= .46 <.001) at the .001 significance level
(See Table 8).
Hypothesis 9
The hypothesis testing the relationship between training in the limitations of
assessment results and the applicability to job placement was significant. The hypothesis
was tested using a Pearson-r and the correlation coefficient was found to be .52 (r= .52 <
.001) at the .001 significance level (See Table 9).
Hypothesis 10
There is a relationship between training in consultation techniques and the
relevancy to job placement. The hypothesis was tested using a Pearson-r and the
correlation coefficient was found to be .38 (r= .38 < .01) at he .01 significance level (See
Table 10).
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Hypothesis 11
There is a relationship between education in the use of college resources and the
relevancy to job placement. The hypothesis was tested using a Pearson-r and the
correlation coefficient was found to be .32 (r= .32 < .01) at the .01 significance level (See
Table 11).
Hypothesis 12
There is a relationship between training in working with college faculty and the
relevancy to job placement. The hypothesis was tested using a Pearson-r and the
correlation coefficient was found to be .33 (r= .33 < .01) at the .01 significance level (See
Table 12).
The most common response to the question concerning their most relevant training
referred to a workshop about current legal trends and issues. More intensive workshops
were recommended by the directors of support centers in order to keep themselves and
others abreast of these issues.
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Discussion
The questions with the highest significance referred to the definitions and causes of
learning disabilities as well as the legal rights of students and the responsibilities colleges
have in relation to students with learning disabilities. These questions also referred to the
knowledge, interpretation, and limitations of assessment instruments as well as knowledge
of consultation techniques to use with college students with learning disabilities.
The hypotheses significant at the . 01 level related to the prevalence of college
students with learning disabilities as well as knowledge of strategies for working with
college resources and college faculty. The hypotheses found significant at the .05 level
related to the understanding of ethics used by professionals who work with students with
disabilities.
Most participants listed an intensive workshop or equivalent training as their most
relevant training to their current position. Suggestions to be better prepared as a director
of a learning center were mainly to attend more classes or workshops which give more
information on current issues and strategies for working with students with learning
disabilities.
A qualitative analysis of the open-ended questions showed that approximately two
thirds of the participants were found willing to attend a summer institute on current issues.
The majority would be interested in some type of recognition for their efforts ranging from
a certificate of attendance to graduate credit. A common comment to this question
inferred that the cost of the training would be a major factor in their attendance.
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It is possible that all of the hypotheses had high correlations because people will
tend to rate the importance of skills based on their knowledge of that particular skill. This
could be a confounding variable which could be addressed in future studies.
Many important skills needed by directors of support centers were addressed in
the survey although their are many more skills which must be possessed. Future
researchers could interview directors of support centers to investigate what skills they
deem necessary and most important. A limitation to this research is the sample size.
Future research could be completed in different geographical areas.
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Appendix A
Cover Letter for Survey
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August 21, 1995
11700 Lake Falls Drive Apt. #204
Chester, Virginia 23831

Dear Director ofLD Services,
I am a graduate student at Longwood College and I am currently in the process of
conducting research for my Master's Thesis. My thesis concerns the qualifications that the
directors oflearning centers must have in order to meet the needs of college students with
learning disabilities.
Completion of the enclosed survey is completely voluntary, although it would be
greatly appreciated if you would take the time to fill it out. Confidentiality will be ensured
in the research process. The surveys are coded for record keeping purposes only.
Anonymity will be ensured to you. No personal names or institution names will be used in
anyway.
If you could take about 10 minutes of your time to fill out this survey and send it
back you could help to make my research much more complete. A self-addressed stamped
envelope is provided for your convenience.
If you would like a summary of the research and results, please indicate this on the
survey. Results will be sent by mid December. If for some reason you choose not to
complete the survey, please send it back incomplete.
Thank you so much for a few minutes of your precious time. Please return surveys
by September 10, 1995.
Yours truly,

Sheri L. Barger
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Appendix B
Survey

I. General School Information
Circle the answer that best applies to your institution.

2.

39

Public

Private

4 Year College

2 Year College

3. School Population
up to 5,000
4. Support Center Staff Size
1-5
6-10
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5,001-10,000
11- I 5

10,00 I or more
16 or more

II. Personal Information
I .What is your highest educational degree? (Ex. MS) _________________
2. What is the field oftraining ofyour highest degree? _________________
3. How long have you served in yow· current position? ________________
4. What is the title of your current position? ____________________
ID. Training
Use the scale below to rate the extent ofyour training in the following ares.
1 = Not Prepared
3 = Adequately Prepared

2 = Somewhat Prepared
4 = Over Prepared

1. I am familiar with the various definitions of the term "Learning Disabilities."

2 3 4

2. I am familiar with the prevalence of learning disabilities in the college population.

2 3 4

3. I am familiar with the various causes oflearning disabilities.

2 3 4

4. I am familiar with the legal rights ofcolleges as they relate to students with
learning disabilities.

2 3 4

5. I am familiar with the responsibilities ofcolleges as they relate to students with
learning disabilities.

I 2 3 4

6. I understand the ethical practices for professionals in the field oflearning disabilities.

2 3 4

7. I possess knowledge ofthe various assessment instruments.

2 3 4

8. I possess skill in interpreting and using assessment data for instructional planning.

2 3 4

9. I possess an understanding ofthe limitation ofresults obtained from assessment.

2 3 4

10. I am familiar with a variety of consultation techniques for use with students.

2 3 4

11. I am familiar with strategies for working with college resources.

2 3 4

12. I familiar with strategies for working with college faculty.

2 3 4

N. Pertinence to Current Position
College Personnel
Use the scale below to rate how important the skill is to your current position.
I = Not Important
3 = Important

2 = Somewhat Important
4 = Very Important
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I. Familiarity with the various definitions ofthe term "Leaming Disabilities."

2 3 4

2. Familiarity with the prevalence of learning disabilities in the college population.

2 3 4

3. Familiarity with the various causes ofleaming disabilities.

2 3 4

4. Familiarity with the legal rights of colleges as they relate to students with
learning disabilities.

2 3 4

5. Familiarity with the responsibilities of colleges as they relate to students with
learning disabilities.

I 2 3 4

6. An understanding of the ethical practices for professionals in the field oflearning
disabilities.

I 2 3 4

7. The knowledge of various assessment instruments.

2 3 4

8. Skill in interpreting and using assessment data for instructional planning.

2 3 4

9. An understanding of the limitation ofresults obtained from assessment.

2 3 4

10. Familiarity with a variety of consultation techniques for use with students.

2 3 4

11. Familiarity with strategies for working with community resources.

2 3 4

12. Familiarity with strategies for working with college resources.

2 3 4

V. Other
Please use short answers.
I. Briefly explain the most relevant training you received prior to obtaining your position?

2. If you feel a lack of knowledge on these issues, what training do you feel would be relevant?

3. What preparations do you feel directors oflearning centers should possess?

4. Would you be willing to attend an intensive summer institute which would update you on all current issues in
your field?
yes
no
5. If you enrolled in an intensive summer institute would college credit, a certificate of completion, or
continuing education hours be important?
yes
no
Please put an X on the line if you would like a summary of the research and results. _____
Thank you very much for completing this survey. Your thoughtful responses are greatly appreciated!
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Appendix C
Reminder Letter for Survey
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October 6, 1995
11700 Lake Falls Dr. #204
Chester, Virginia 23 83 1

Dear Director of Support Services,
A survey was sent to you approximately six weeks ago in the mail. I have not yet
received your returned survey and my research will be much more complete with your
participation. In order to have a valid thesis I need a minimum of a 60% return rate.
Please return the survey by October 15, 1995.
If you have already returned your survey then please disregard this notice and
thank you for your participation. I have enclosed a cover letter, survey and return
envelope in case you did not receive your original copy.
Thank you very much for your participation.
Yours truly,

Sheri L. Barger
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Table 1
Knowledge of the Various Causes of Learning Disabilities
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Table I
Knowledge of the Various Definitions Of Leaming Disabilities

Variables

N

X

SD

Training

96

3.0

1.28

Job Relevancy

96

3.3

.78

* p < .001

r

.80*
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Table 2
Familiarity With the Prevalence of College Students with Learning Disabilities
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Table 2
Familiarity With the Prevalence of College Students With Learning Disabilities

Variables

N

X

SD

Training

96

3.2

.50

Job Relevancy

96

3.2

.74

* p < .0 1

r

.27*

College Personnel
47

Table 3
Knowledge of the Various Causes of Learning Disabilities
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Table 3
Knowledge of the Various Causes Of Leaming Disabilities

Variables

N

X

SD

Training

96

2.9

.75

Job Relevancy

96

2.8

.84

* p < .001

r

.40*
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Table 4
Knowledge of the Legal Rights in Relation to Students with Learning
Disabilities
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Table 4
Knowledge of the Legal Rights of Colleges in Relation to Students With Learning
Disabilities

Variables

N

X

SD

Training

96

3 .1

.76

Job Relevancy

96

3.6

.52

* p < .001

r

.36*
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Table 5
Knowledge of the Responsibilities Colleges Have in Relation to Students
with Learning Disabilities
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Table 5
Knowledge of the Responsibilities Colleges in Relation to Students With Leaming
Disabilities

Variables

N

X

SD

Training

96

3.1

.78

Job Relevancy

96

3.6

.83

* p < .001

r

.45*
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Table 6
Knowledge of Ethical Issues in Relation to Students With Learning Disabilities

College Personnel
54

Table 6
Knowledge of Ethical Issues in Relation to Students With Learning Disabilities

Variables

N

X

SD

Training

96

3.1

.68

Job Relevancy

96

3.5

.66

* p < .05

r

.24*
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Table 7
Knowledge of Assessment Instruments in Relation to Students With Leaming Disabilities
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Table 7
Knowledge of Assessment Instruments in Relation to Students With Learning Disabilities

Variables

N

X

SD

Training

96

2.5

.82

Job Relevancy

96

2.9

.85

* p < .001

r

.54*
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Table 8
Knowledge oflnterpreting Assessment Tools and Using the Data for Instructional
Planning
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Table 8
Knowledge of Interpreting Assessment Tools and Using the Data for Instructional
Planning

Variables

N

X

SD

Training

96

2.6

.84

Job Relevancy

96

3.1

.83

* p < .001

r

.46*
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Table 9
Knowledge of the Limitations of Assessment Results
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Table 9
Knowledge of the Limitations of Assessment Results

Variables

N

X

SD

Training

96

2.9

.82

Job Relevancy

96

3.1

.78

* p < .001

r

.52*
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Table 10
Knowledge of Consultation Techniques
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Table 10
Knowledge of Consultation Techniques

Variables

N

X

SD

Training

96

2.8

.78

96

3.3

.80

Job Relevancy
* p < .001

r

.38*
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Table 11
Knowledge of Using College Resources
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Table 11
Knowledge of Using College Resources

Variables

N

X

SD

Training

96

3.1

.76

Job Relevancy

96

3.4

* p < .01

.68

r

.32*
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Table 12
Knowledge of Working With College Faculty
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Table 12
Knowledge of Working with College Faculty

Variables

N

X

SD

Training

96

3.1

.81

Job Relevancy

* p < .01

96

3.5

r

.33*
.68
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Table 13
Response Rate To Survey On Skill Training
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Table 13
Response Rate To Survey On Training

Response

4

2

Question 1

0

10

59

27

Question 2

1

13

55

27

Question 3

4

18

54

20

Question 4

1

15

52

26

Question 5

1

10

56

29

Question 6

2

12

57

25

Question 7

9

39

37

11

Question 8

8

33

40

15

Question 9

6

22

48

20

Question 10

5

22

50

19

Question 11

4

12

49

31

Question 12

2

13

49

31
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Table 14
Response Rate To Survey On Job Pertinence
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Table 14
Response Rate To Survey On Job Pertinence

Response

1

2

3

4

Question 1

2

13

34

47

Question 2

1

15

41

39

Question 3

7

23

46

20

Question 4

3

1

25

67

Question 5

2

2

23

69

Question 6

1

6

30

59

Question 7

5

24

41

26

Question 8

5

12

43

26

Question 9

3

15

45

33

Question 10

5

7

43

41

Question 11

1

8

42

45

Question 12

2

4

32

58

